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Abstract: Kindergarten art and craft area activities provide specific situations and opportunities
for the growth and development of children's artistic experience. The effectiveness teacher
guidance in this area requires a suitable theoretical basis. This study selects the perspective of
children's art development, constructivist learning concepts, and the learning view of situated
cognition the framework for analysis. It is constructive in the premise and basis of the research
and analysis of the teacher guidance mode in the art and craft area of kindergarten. At the same
time the problems and shortcomings of the teacher guidance mode in the art and craft area of
kindergarten were found, including the lack of supporting theories, the disconnection and
disjunction between theories practices, and the "three-dimensional dynamic guidance model"
was proposed. It is expected to provide theoretical guidance for the guidance practice of teachers
in the art and craft area of kindergarten so as to promote the development of the activities in the
art and craft area gradually towards scientific guidance.
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